International Journal of Social Science and Business, VVol. 4 No 2; June 2019
ISSN: 2519-9161(Online), ISSN: 2519-9153(Print)
Published by Center for Academic Research (CAR)

The Truth behind Interpretative Exercises: Use More, Not Less

Dr. Charles E. Notar (Emeritus)
Jacksonville State University
United States of America

Abstract

The article defines interpretative exercises, its advantages, disadvantages, design, test item
construction, and value. Interpretive skills are important in everyday life. The key for teachers’
using an interpretive exercise is Flexibility (16). A teacher has many objectives in a unit.
Interpretive exercises are best used for higher level thinking.
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Definition

Interpretive exercise questions are used to identify relationships in data, recognize valid conclusions, to appraise
assumptions and inferences, and to detect proper applications of data. Ensures that all students will be confronted
with the same task (10).

An interpretive question exercise consists of a series of objective items based on a common set of data which we'll
call a display [Common Background Information] (4, 14, 18). The data may in the form of written materials,
tables, charts, graphs, maps, cartoon, prose, poetry or pictures (1, 3, 5, 8). Identify relationships in data, recognize
valid conclusions, to appraise assumptions and inferences, and to detect proper applications of data. Ensures that
all students will be confronted with the same task (10).

A series of related test items may also take various forms but are most commonly selection type questions such as
multiple choice, T/F, matching, key-type, or even restricted response (short answer essay). Because all students
are presented with a common set of data, it is possible to measure a variety of complex learning outcomes. The
students can be asked to identify relationships in data, to recognize valid conclusions, to appraise assumptions and
inferences, to detect proper applications of data, and the like (3, 17).

These questions are the hardest to write, because you have to find novel introductory material related to your unit
of instruction that works and is important. The reason for including this type of question in a unit test is that it
gives students practice answering this type of question which is often used on standardized tests in science (5).

Introduction

Interpretive skills are important in everyday life. The key for teachers’ using an interpretive exercise is Flexibility
(16). A teacher has many objectives in a unit. Interpretive exercises are best used for higher level thinking. What
learning outcomes can the interpretive exercise measure:

Application of principles and methods

Compare and contrast methods, selections, authors, etc.

Designing experimental procedures

Draw warranted conclusions
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Evaluating arguments (reasoned judgment and defend it)

Formulating conclusions/hypotheses

Generating hypotheses

Integrate knowledge from related areas. Interpreting charts, tables, figures, cartoons
Interpretation of relationships

Measure the ability to use pictorial materials

Recognizing assumptions

Recognizing inferences

Recognize the relevance of information

Integrate knowledge from related areas (1, 3, 6, 10, 14, 16, 20).

Specifically, interpretative exercises measure the ability to interpret media found in common everyday usage and
gives the student a real to life experience. Complex learning outcomes can be measured with a single objective
item. They have more structure than performance/essay/short answer assessments due to having a series of related
multiple test items based on a common set of data, greater depth and breadth can be obtained allowing for the
depth measurement while minimizing the influence of irrelevant factual information (14).

An interpretive question calls for a careful assessment of what the author means in a work. To decide whether a
question is interpretive, students should try to write two different answers to it, supporting each answer with
evidence from the selection (7). The question should express genuine doubt and curiosity. Students may have
several answers in mind which seem equally compelling or students may believe that satisfying answers will be
found through discussion, though the student may have been unable to discover it on their own (11).

These questions are the hardest to write, because you have to find novel introductory material related to your unit
of instruction that works and is important. The reason for including this type of question in a unit test is that it
gives students practice answering this type of question which is often used on standardized tests in science (12,
15). However, they are easy to simplify by preparing key categories that can be reused with different content (11).
A CAUTION is paramount here. Interpretive exercises must be constructed carefully. Two examples of poor
construction are the answer is directly stated in the introductory material, and if the question can be answered
based on general knowledge, then the interpretive exercises is NOT constructed carefully (6, 11, 18).

Advantages

Removes the influence of irrelevant factual information (e.g., knowledge of football in calculating math
problems) — the intro materials provide the knowledge necessary for everyone to answer the question(s)
measuring complex learning outcomes (3, 6).

The main advantage of the interpretive exercise over the performance-based assessment task, in measuring Can
measure specific mental processes derived from its standard structure for all students and are scored objectively
[unlike performance tasks, which are less structured], the results tend to be more reliable due to greater structure
than supply item types [i.e. essay]. (3, 7-9, 12, 13, 15, 19).

The relatively easy-to-use authentic introductory material makes it possible to measure using that students will
encounter in everyday living the ability to interpret written materials, charts, graphs, maps, pictures, newspaper
articles, and other communication media encountered by everyday situations. Minimizes the influence of a
students’ lack of needed factual information on measurement of complex learning outcomes because necessary
background information is provided, it is possible to separate the assessment of the reasoning skills from content
knowledge of the subject (6, 9, 12, 15, 19).

Measure more complex learning outcomes than is possible with other forms of selected response/objective type
test items through the analysis of data than can single, isolated items (6, 12, 15, 19).

Because there is one set of common introductory materials, having a series of related test items based on a
common set of data, greater depth and breadth can be obtained in the measurement of intellectual skills [i.e.
reasoning skills] (1, 2, 4, 8, 9, 14 19). Makes it possible for students to respond to a larger # of items in a given
period of time (11).
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Easy to simplify by preparing key categories that can be reused with different content (11).

Removes the influence of irrelevant factual information (e.g., knowledge of football in calculating math
problems) — the introductory materials provide the knowledge necessary for everyone to answer the question(s).
More structured than performance-based assessment (20).

Limitations of Interpretive Exercise

These items are difficult to construct. Interpretative exercises require more time and greater skill to construct
interpretive items than any other objective type items due to heavy demand on reading skills and finding pertinent
introductory material (10, 11, 20).

Interpretative exercises assume the child has adequate reading/comprehension level to the material given. The
poor reader is handicapped by both the difficulty of the reading material and the length of time it takes to read
each test question. Keep reading level low, passage brief. In primary grades use more pictorial materials (2-4, 6, 8,
14, 19).

One of the major limitations is interpretive exercise is difficultly of construction. It requires more time and
greater skill to construct interpretive items than any other objective type items. Selecting appropriate introductory
material (the common data) that are new (novel) to the students but that are relevant to the instructional outcomes
requires considerable searching. When pertinent material is found, it usually must be edited and reworked to fit
the specific behaviors/objectives to be measured. This makes interpretative exercises time-consuming & difficult
to write (1-4, 6-8, 11-15, 18, 19).

Interpretive exercises do not measure the overall (holistic) approach to problem solving just the different aspects
of the process. They cannot measure overall problem solving skill due to being limited in measuring complex
achievement such as integration and problem solving skills (doesn’t show work steps). This limitation is based on
the student being unable to assess how the student organized their reasoning or whether they would be able to
reason well if not given the cues and answers are given, only test problem-solving ability at the recognition level
not production skills because correct answer is present (1,7, 8, 12, 13, 15, 18, 19).

One article stated that interpretative exercises do not measure “real” problem solving — where you actually have to
re-state the question. Therefore, use of objective items may restrict assessment of learning to recognition level
concluding for these reasons and more, this type of assessment is not much used (1).

Design
Introduction

Interpretative exercises intent to focus on reasoning skills by providing all the knowledge or information that is
needed to answer the question but require students to reason about that information to answer the questions (13).

They are two main tasks in constructing interpretive exercises; (a) selecting appropriate introductory material and
(b) constructing a series of dependent test items (10).

Components of an interpretative question are information/data (Maps, Paragraphs, Charts, Figures, Story, Table
of data, Pictures,) Questions, require interpretation, analysis, or application of the material (19).

Principles for Constructing Interpretive Items

The following principles help in constructing effective interpretive items:

1. The introductory material should be relevant to the context objectives.

2. Effectiveness of this item depends upon the introductory material. It should not be too simple or too complex.
3. The introductory material should be according to the curricular experience and reading ability of the students.
4. The introductory material should be novel one. It should not be identical to those used during instruction.

5. The introductory material should be short and meaningful (6).
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Guidelines for Writing Interpretive Exercises
Introduction

Interpretative exercises intent to focus on reasoning skills by providing all the knowledge or information that is
needed to answer the question but require students to reason about that information to answer the questions (13).

Select introductory material that is relevant to learning objectives and correct complexity and measures the
achievement of specific instructional outcomes (3, 8, 10, 16).

Exercise contains all information needed to answer questions and challenges students at various levels of
understanding (13). Identify the reasoning skills that match test items with instructional goals and objectives you
are assessing before creating the exercise (2, 4, 8, 13, 14, 18, 19).

Introductory Material

Keep introductory material brief and readable and appropriate for students’ knowledge (1, 8, 10). Use
introductory material that is brief, but meaningful (3, 7-10, 13, 15, 16). Revise introductory material for clarity,
conciseness, more precise purpose, and greater interpretive value (8, 10 15, 16). The question should also be clear,
easy for another person to grasp immediately. Use simple and direct language. If the question is hard to
understand, the student should rephrase it or retrace the thinking that led to the question (11).

Heavy demand on reading skill (10, 20). Reduces the reading required (11). If there are various ways to present
material (all of which will serve equally well & all of which students are equally familiar with), material that
places the least emphasis on reading skills is preferred (16). Simple reading level [not complex words or sentence
structure] (8, 10). Brief but meaningful [abbreviate without removing essential content] (8, 10). Interpretive
exercise should include only test items that require students to read introductory material (11).

During discussion, three kinds of questions can be raised about a reading selection: questions of fact, questions of
interpretation, and questions of evaluation (11).

QUESTIONS OF FACT ask students to recall a factual detail in the selection by citing or paraphrasing the
author’s words. A disagreement over facts can be resolved quickly if participants simply turn to the passage in
guestion and reread it. A question of fact has only one correct answer (11).

QUESTIONS OF INTERPRETATION ask students to make inferences about the meaning of a selection. More
than one valid answer to an interpretive question is necessary. Answers to interpretive questions must be
supported by evidence in the selection (11). If questions require analysis and interpretation of introductory
material don’t ask for answers that are directly answered in the introduction or questions that don’t require the
introductory material (8).

QUESTIONS OF EVALUATION ask students to compare the authors’ ideas and written words with their own.
Answers to evaluative questions are as individual and as varied as the students themselves. Interpretation is the
main purpose of a Great Books discussion, so most questions raised including the opening question-will be
interpretive. Factual questions can be used to bring to light evidence in support of interpretations and can clear up
misunderstandings. Questions of evaluation can introduce a personal dimension to discussion once interpretive
issues have been resolved (11).

Most selections to be used as introductory material for test questions will need to be shortened/ /revised in order
to be used effectively. Revisions may require to you to revise the questions (this may require you to revise the
intro material again!) The question should be specific to the work and minimizes the influence of irrelevant
material (3, 7, 9, 20).

If the question can be asked, with only minor changes, about several selections, then it is too general. For
example, the question, “Why does Antigone have a sad ending?” is not sufficiently specific. But “Is Antigone
doomed because she is the daughter of Oedipus, or does she determine her own fate?” is more specific. It is
therefore easier to address (8, 10, 11, 16).

A good interpretive question is one that the student really cares about-one that has arisen from their own response
to the work and curiosity about it. Genuine interest is contagious. A student’s honest doubt encourages others to
take the question seriously (11).
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Identify the reasoning skills you are assessing before creating the exercise. Be succinct (clarity and concise) when
providing information use novel, but similar information. Example: shown can be used with: a brief description of
a situation, a conclusion based on the situation, a list of assumptions (9, 11, 13, 19, 20).

Be succinct when selecting introductory material that is new [novel] (e.g., in textbooks not adopted by the
school/district) but similar to students. In order to measure complex learning outcomes, materials identical to
those used in instruction can NOT be used this would only measure rote memory (1, 3, 7-10, 13, 15, 16, 19, 20).
Present any new material in ways that are familiar to students. It's an unfamiliar way that can overwhelm students
& prevent them from demonstrating their achievement of complex learning outcomes. Use materials that are
similar to those used in class but that vary in content or form. Avoid too much novelty — material should be
similar but not the SAME (16).

Select introductory material that is appropriate and relevant to the student’s curricular experience and reading
level (2, 3, 7, 8, 10, 15, 16, 20). Introductory material for questions must be pertinent to the course content and
complex enough to evoke the mental reactions specified in the course objectives (16). Exercise contains all
information needed to answer questions. Can challenge students at various levels of understanding: application,
analysis, synthesis, evaluation (13, 19).

Introductory material usually begins with verbal, tabular or graphic information which is the basis for one or more
guestions (13, 19). This material consists of displays that may include: Prose paragraphs Numerical data Charts,
graphs, diagrams, or maps Pictures, drawings, or photographs Cartoons or caricatures Lists of words or symbols
Mathematical formulas Musical scores or excerpts Audio or video recordings Poems, short stories, or essays
Articles from newspapers, magazines, or journals Quotations, adages, or scriptures Specimens [rocks, plants,
animals, chemicals, art, etc.] (2, 4, 13, 14,16, 20).

Pictorial materials can serve two useful purposes in interpretive exercises. They can help measure a variety of
learning outcomes similar to those already discussed simply by replacing the written or tabular data with a
pictorial presentation. This use is especially desirable with younger students and when ideas can be more clearly
conveyed in pictorial form. Secondly, pictorial materials can also measure the ability to interpret graphs, cartoons,
maps, and other pictorial materials. In many school subjects, these are important learning outcomes in their own
right (2, 4, 13, 14, 19).

The following example(s)illustrates the use of pictorial materials: Preferred materials to introduce questions for
different age groups:

Elementary Students — pictorial materials

Middle/High School Students & Adult Learners — pictorial materials and verbal materials with low vocabulary
load and simple sentences (16).

When using interpretative questions for math give students the formulas, test ability to apply concepts, rather than
ability to memorize formulas (16).

Be sure the material is complete enough to be meaningful/interesting to students and be careful not to omit
elements that are crucial to the interpretive skills being measured (13, 16).

If student answers incorrectly it is because they have not mastered the thinking or reasoning required by the
guestion NOT because they failed to memorize background information. Math questions give students the
formulas, test ability to apply concepts, rather than ability to memorize formulas (13, 19).

Test Item Construction

Introduction

First and foremost, in constructing the test items use the guidelines given in the writing of selective response
items (3, 10, 11, 15, 20).

Interpretive exercise questions consist of a series of selective response items based on a common set of
introductory material. The introductory material may be in the form of written materials, tables, charts, graphs,
maps or pictures (12).

The introductory material makes it possible to measure more complex learning outcomes then can be measured
with a single objective test item type (9, 16).
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Make the number of test items roughly proportional to the length of the introductory material. (20).

Construct a series of dependent test items based on a common set of data where greater depth and breadth will
provide desired behavior for each exercise. The several questions about the same information will require more
types and greater depth of reasoning skills to answer. Make sure answers to the questions cannot be found in the
introductory information (3, 9, 19).

Construct several test items for each exercise (9). Make the number of test items roughly proportional to the
length of the introductory material (3, 6-8, 10, 13, 15). In constructing key-type test items, where applicable make
the categories homogeneous and mutually exclusive (3, 6, 7, 8, 10, 11).

Construct test items that require assessment of deep understanding and reasoning [analysis and interpretation] of
the introductory material outcome [make sure you do not ask questions that are directly answered by the
introductory material] (1, 3, 6, 7, 9, 10, 11, 15, 16, 19).

The questions or problems which accompany the display may be presented in one or more of the following
formats: Short answer or completion items; Alternative response guestions; Matching exercises; Multiple-choice
guestions; Essay questions (2, 4, 11, 20)

Constructed in same way a modified multiple-choice form uses a common set of alternatives but answers should
have similar types of judgment (11).

Best type of short-answer or selected-response to assess reasoning. Intent is to focus on reasoning skills by
providing all the knowledge or information that is needed to answer the question (11, 19).

In constructing key-type test items, develop standard key categories where applicable using categories that are
homogeneous and mutually exclusive (3, 10, 11, 20).

As is in any test there should only have one correct answer (11).

Writers of interpretative exercises need to keep everything on the same level for students. Do not start out with
less information and then add larger questions ... stay consistent (11).

Examples of Types of Interpretative Exercises

The interpretive exercises can be used for any subject (Figures 1- 11) when they are supplemented by multiple
choice, completion, etc. test item rules when these type test items are used in conjunction with an interpretive
exercise.
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I. Which statement is true based on these graphs?

A, Cole earned less money watering the garden in September than in August.
B. Cole earned more money walking the dog in September than in August.
C. Cole washed dishes less often in September than in August.

D. Cole does not take out the trash on school days.

Can you make additional questions?

Figure 1: Graph interpretation
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Below are mops of Taylor Pork os it oppeored in 1930 and o it
appears today, Use the mops 10 onswer the exercizes on thes pago.

Taylose Park in 1930 NORTH Taylor Park Today
g AR X : S egicsee Aol | |
* tn.;\ Tﬂ-‘ Maz ARTHMUR ORIVE
—
= = ~
E 58 1B =
& = = =
5 = ')n
; = 3 z i
g = = HEB
=3 = = =
= = = =
B ROSS  AVENUE ROSS AVENUE |
3 [ 1 1 1
SOUTH

1. Tom walked directly from the baond stand to the 4. Which of these things might you have done in

duck pond. In which direction did he go? the park in 1930 that yeu couldn’t do today?
1) North 3) East 1} Listen to a band comoert
2) Soath 4) West 2} Walk through Tinker's Woods

3} Take s picture of Buckram Fountsin

2. Which of these wes odded to the park ofter 4} Wanchi the'd s on the duck poad

19307
1) The duck pond 5. Where would you be most likely to see the sign
2} The swimming pool below?
3) The temnis courts
33 The band stand Lt |
-

3. Which of these is closest 1o the Waobosh Avenuve
entronce *c Taylor Lane? ;)
1) Buckram Fountain 3;
2) Haowell Lake %
3) The swimming pool ?
4) The bath house Co on o next pege ’

Fic. 6.19. Tiustration of page arrangement with reference material. (Reproduced by permission of Houghton Mif-
fAin Company from E. F. Lindquist & A. N. Hicroaymus, foew Tesrs of Bayic Skills, Form 4, Multi-Lewvel Edition
for Grades 3-9 [Houghton Mifllan, 1964], p. S1.)

Figure 2: Map reading
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Answer five questions from this part.

1. On the timeline the letters A—H represent time intervals as inc_licat?d.
TFor each event listed below, write the letter that indicates the time in-
terval in which that event occurred.

LA B¢y 0y £ PG Ho

1 ! 1 ! 1 i |
1800 1820 1840 1860 1880 1900 1920 1940 1960

) The United States joined NATO.
) The United States issued the Monroe Doctrine.
) Thomas Jefferson was elected President.

1
2
3
4) The War Between the States broke out.

) The United States acquired Puerto Rico.

) The Sherman Antitrust Act was passed.

) The first Social Security Act was passed.

) The Erie Canal was completed.

) The Mexican War was fought.

) Henry Ford began to mass-produce automobiles.

(
(
(
(
(5
(6
(7
(8
(9
10

(

TIMELINE TEST

o s 0 g5 e ams o a7
| ] |
[ a T o Tl o T e T 1 6|

New Netherland surrendered to the English.

The settlements of Connecticut formed a single colony.

The first settlement was planted in Maryland.

The Puritans started a “Great, Migration” to New England.

The Mason-Dixon Line was drawn to settle the boundary dispute be-
tween Maryland and Pennsylvania.

6. The first settlements were established in the Carolinas.

Aol o

Figure 3: Timeline
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Items 117 through 125 refar 10 the feliowing expevicent. fn studying the effect of various solts wpon the relotive hemidiry
above woter 1olstions of the salts. the following rewlts were oblcined.

Perceal Ralafive Humidity above SoM Solutions

Solt Added per Ussotwroted Solutions Saturated Solutian

100 g H,O ot 48° F, ot 687 F.
Formula WL Selt % Hem, WL Solr 9h Hem. Wi Salt % Hem, Wi Salt S5 Hem,

CaCl; 209 809, 40 g 46155 &g 4455 75¢g 2%
MaCl: 2% g 72%, 40 5 4897 - — ssg 37%,
NeCl 20¢ B9 — — -_ — 6 g 78%,
CalNO:): 209 95% 40 g 5% &g 0% 129 ¢ 9%
NeNO, 20 ¢ 965 40 g e3%, 60 g 86%, 88 g 76%
NHNO, 204 945, 40 ¢ 885 &0 g B83% 192 g 8%

Usiag only these doto, mark the degree of correciness of items 117 through
125 os fcllows:

1 The statement it frwe.

2 The statement it probably tree; oddisional dato would be necemary for o
finel dechica.

J  The stotement is impossible fo fvdge; the experiment provides no evidence
wpeon which to meke o prediction of the resulls to be expecled in s case.

4 The stctement is probably folse; additicnal doto would be necessory for e
final decirion.

5 The stotement is false,

117. The relotive humidity cbove o satercted solution of KCI is lower than the
relotive humidity cbove o saturated solulion of NaCl

T118. At 68° F. al a concentration of 40 g salt per 100 g of H:0, NH,NO,
prodeces o lower percent bumidity fian CalNO,): does.

119. These dote were collected to explais why scetercted solufions abserb
=oisture from the air.

120. At 43° F. increcting the concentration of the obove solutions of these salty
alwoys tends 10 decrease the relotive humidity above %s solutions.

121, At 68° F. the relotive homidity cbove o salefion cenloining 30 g NaNO,
per 100 g HiO is chout 94.5%,

122. At 687 £, Se relotive humidity above o soluion containing 17 g NHMNO,
per 100 g H10 is 9975,

123, The relative humidity cbove a sclution contoining 80 g CaCl; per 100g H.O
L3

124, On o waight bashs, the listed chierides ore more effective than the listed
nilrotes in reducing the relative humidity ot 68° F,

125. The relolive bumidity above o sall soluion ot 68° E. is less then thet ebove
pure waler af the some temperctwe because the ions from the dissclved
salts take op some of the swfoce aree of the solution

Figure 4: Chart interpretation
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identify servitorial acguisitions of the nited Starex, Afarch

Thw starcemernts below
rrer indicating the locanion of that area on the raap.

cach statemens with the le

1. In 1803 the purchase of this territory from France doubled the oarea of the

United Statex.

2. The dixpute over the boundary in this arca
ayreement with Greoat Britain in 1846,

3. In 1853 this area was purchased to =id in the development of = transcontincesntal
railroad,

4. As a result of the
Statex in 1B4S.

5. In 1819 thix territory wax coded 1o the United States by treaty with Spain.

of the United Statex was settled by

1 s of its lesclers, this area was annexed to the United

- The statements bhelow identify states that are located on the map. For
each statement write (@) the nome of the state described and (&) the
number that indicates the location of the state on the map.

incoln-Douglas debates were held,
(2) The state in which George Washington was bormn.

(1) The state in which the L.

(32) The first state organized out of torritory acquired by treaty with
England in 1840,

(4) The state known a= the 1
the Union.

{8) The =tate admitted into the
mise of 1820

(6) The state that ix the present center of Mormonism

(7) The state represented by Daniol Webster in the Senate C

(8) The last of the thirteen English colonjiesx to be Tounded.

(9) The state to which the Forty-Niners went to ook for srald

wone Star Republic before its admission to

Union with Missouri by the Compro-

Figure 5: Map identification
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Cawssey
b 2 EMS

=

The cartoon illustrates which of the following characteristics of the party

system in the United States?
Strong party discipline is often lacking.

B8 The parties are responsive to the will of the voters.

[ The parties are often more concerned with politics than with the
national welfare.

D Bipartisanship often exists in name onliy.

The situation shown in the cartoon is least likely to occur at which of the

I

following times?

A During the first session of a new Congress
B During a political partv convention
[ &= During a primary election campargn

a2 clunng

a presidentral elecnon campagn

Figure 6: Political cartoon interpretation
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READING A GRAPH

31

ACTIVITY: Before school ended. Ms. Greer's fourth grade class
spent a day at the zoo. Everyonc had a great time being
together, enjoying a delicious picnic. and sceing all of the
animals. At the zoo, Ms. Greer's class saw zebras, clephants.
kangaroos, monkeys, tigers. lions, horses, deer. bears,
peacocks, and ostriches.

Study the graph carefully. Then answer the questions below.

A VISIT TO THE SAN DIEGO ZOO

10

o

A 8
N 7
I (=]
M =
A 4
L 3
S 2
1

o]

Nan Juan Rick Sue Mark Ed

Who saw the mast asimals at the zoo?

(a) Juan (b) Suec {<) Mark (d) Rick
Which student saw the least number of animsais?

(=) Eg (b) Nan {c) Rick {d) Suec
How many studemnts saw maore than five animsls?

(a) s (b) 4 6 (d) 3

How many animals did Juan, Suc, and Mark see together?
(=) 22 (b) 29 (c) 24 (d) 27

Figure 7: Graph reading
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This secuon tests your ability 10 use standard written English,
£ Standard wrilten English

the kind used in more formal writin
is quile different from the English we may use when speaking to
friends. In the sentences below. you might find construclions and
forms that you would use at particular times 1o meet particular
needs. but you are being asked to determine correctness only on
the basis of what would be acceptable in standard written English.
Directions: Some of the following sentences contain errors in
grammar, usage, diction (choice of words), and idiom. Some of
the sentences are correct. No sentence, however. contains more
than one crror. If 2 sentence has an error, it will be in one of the
lettered and underlined words or phrases. Assume there zre no
T errors in the parts of the sentence that are not underlined. Jf there
is an error in any wunderiined part, note the letter under ir, and
blacken the corresponding space on the answer sheet. If the sen-
fence is free of errors, biacken answer space (E). Foliow the
guidelines for standard written English when determining the an-

swer.

I. Casting cautiously from the slippery rocks, he caught two large speckled
A B
trout with the new bait which he fried for breakfast. No error
C D E

2. We girl §Mpﬂ:pmdforammmlheeventmme
A B C

game goes into overtime. No eryor

D E

There was a moment of complete silence as he ended his address:; then, as
A B

if by prearrangement, everybody in the audience raised up in testimony of
=

respect for his lifetime of achievement. No error
D E

their admiration and
In their report, the detectives noted that the bedy had apparently lain
B

4.
A
in the copse for several hours before beins discovered. No error
C D E
urged Jane to come to the camp reunion because it would not be the
A B C

5.1 d
same without Jim and she. No error
D E
\

Figure 8: English grammar, usage, diction exercise
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Questions 40- 44. Read the chart titled Outer Space
Weight. Write each correct answer in the blank. (13

points)

______ OUTER SPACE WEIGHT CHART

| Earth | Moon Venus | Mars | Jupiter
40 Ib. |7 | 36 | 15 | 105

' 50 Ib. 1l 8 45 19 1 132 ]
/601b. | 10 . 54 23 159 |
| 70 Ib. | 11 | 63 | 27 | 185 |
80Ib. | 13 T 72 30 | 211 |
90 Ib. | 15 | 81 [ 34 |__238
100 Ib. | 16 | 90 | 38 | 264 |

40. If you weigh 40 Ib. on Earth, you would weigh ] Ib.
on the moon. (1pt)

If a rock weighs 132 Ib. on Jupiter, it weighs ’\—:O Ib.

41.
on the planet Earth. (1pt)
42. If a person weights 38 Ib. on Mars, they would weigh
C]; )_Ib on Venus. (1pt)
43. If a man weighs 30 Ib. on Mars, how much more would
he weigh on Venus? 47 Ib. (5pt)
44. If a person weighs 15 Ib. on Mars, how much less would

they weigh on the moon? Ib. (5pt)

Figure 9: Chart interpretation using fill in the blank
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120 Drewry Road

Monroawille Alabama 36460

Dea Andrews
Our class would like to use the Community House for our senior prom. The tentative date for
th . Please let me know if the baliroom is available on this date and the
his facifit
vours truly
Jan Austin

Sample Items Designed to Evaluate the Testtaker's Knowledge of the Format for a Business Letter

Figure 10: Business letter format

Classroom Discussion

Classroom discussion is necessary, and in fact, mandatory if higher level thinking is to be formulated in learning
objectives. The best preparation for discussion is writing questions because it forces the student to engage with
the work and form some preliminary ideas about its meaning. When students as well as tutors bring their own
written interpretive questions to the discussion, they are much better able to learn from and contribute to each
other’s ideas, and to develop a stimulating discussion (11).

Students should use their own uncertainty as the starting point for questions. Some questions will occur
spontaneously as the student reads. Some questions will be only half-formed- a question mark or an exclamation
point that students have scribbled in the margin. By the end of the second reading, students will have eliminated
some of the questions as factual and will be ready to pursue the others further (11).

Students should trust their own sense of what is significant in a selection. The phrases, sentences, and passages
that students have underlined are likely to lead to issues of interpretation that students will care about. In fiction,
students should think about beginnings; moments of crisis or decisive change; endings; and passages in which the
characters reflect on their situation. In nonfiction, students should focus on statements of the author’s aims and the
issues to be dealt with; on definitions of terms; on summaries; and on conclusions. Authors may repeat the ideas
that are most important to them by drawing parallels; developing contrasts or variations on a theme; and making
restatements or summaries (11).

In fiction, a conflict of motives in a character or an intricate chain of events in the plot often calls for
interpretation. The author’s attitude toward characters, if it is ambivalent or unclear, may also raise interpretive
guestions.
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Finally, the narrator may be a source of questions if the narrative point of view is complex: Does the narrator
speak for the author, or does he speak for himself? Are the narrator’s statements accurate and reliable? In
nonfiction, steps in the argument that students do not follow, examples that seem inappropriate, and passages in
which the author presents an opposing view can bring the issue into focus so that the student can formulate
guestions. If points in an argument seem to contradict each other, students should try first to resolve the
contradiction. If they cannot, express this put the element in a question (11).

Students’ immediate, subjective response to a work can identify important interpretive issues. Students should
trust their response if they feel intensely sympathetic toward a character, if they instinctively reject a character, or
if they feel gratified or annoyed by an event in a story or a statement in an argument. The student’s reaction
suggests that the author has raised an issue that is important to the student. Students should step back and try to
understand just what that issue is and how it is developed throughout the work. Students should appreciate and try
to justify the opposing view. When students can see the other side of the issue clearly, they can pose an
interpretive question. Challenge and argue with the author-but keep an open mind and continue to focus on the
text (11).

Conclusion

As stated in the abstract and introduction interpretive skills are important in everyday life. The key for teachers’
using an interpretive exercise is flexibility (16). A teacher has many objectives in a unit. Interpretive exercises are
best used for higher level thinking. Many objectives can be tested at many levels with one question. In particular
higher-level learning can be validly tested. As seen in the versatile examples of interpretative exercises they
should be used more and not less.
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